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Minor in Leadership Studies

The minor in Leadership Studies at URI is based on a broad, cross-disciplinary philosophy of leadership.  The minor will prepare students with opportunities to develop and enhance a personal philosophy of leadership: understanding of self; understanding of and ability to relate to others; community and the acceptance of responsibilities inherent in community membership.  The curriculum focuses on expanding students’ knowledge, skills, and understanding of specific leadership theories, concepts, models, and modern leadership issues in applied settings. The goal is to prepare students for leadership roles and responsibilities on campus and in career, community, family leadership roles and field of study,
SPECIAL FEATURES

· FOCUSED CORE-courses that cover a breadth and depth of leadership theories, concepts, and models

· SKILLS-leadership training directed at skill development in personal perseverance, effective communication, public speaking, group development, values development, diversity and inclusion, critical thinking, decision-making, and problem solving

· APPLIED LEARNING-academic and co-curricular experiences and reflection intended to empower students to develop greater levels of leadership complexity, integration, and proficiency, such as group membership and leadership, internships, portfolio development, and journaling.

· FLEXIBILITY-electives may be selected from over 60 classes from 14 academic departments

· INTERNSHIP-required work in an internship focuses on the application of leadership knowledge and skills in a work-like setting

· EXPERIENTIAL LEARNING-Each year,  students in the minor participate in meaningful experiences, such as the First Year Student Leadership Retreat, the Sophomore Retreat, the Junior Day (career preparation and etiquette), and the Senior Expedition.  

· PORTFOLIO-guarantees that students will analyze and synthesize their experiences before they graduate.  Serves as visual documentation of their experiences.
ENROLLMENT

· Undergraduate students at URI may declare a minor in Leadership Studies no earlier than sophomore year.  

· Enrollment forms can be picked up during an initial appointment with a Leadership staff member.  The Center for Student Leadership Development (CSLD) is located in Memorial Union Room 210, phone 874-2626

· Once a student declares a minor in Leadership Studies, the major Academic Advisor must be informed and sign the Enrollment Form, and the form is returned to the CSLD.  

· A student will work with a CSLD staff member as their “Program Advisor”.  The Program Advisor will facilitate the student’s progress through the minor and help ensure that the necessary required and elected courses are completed.

GENERAL INFORMATION FOR STUDENTS

· Requirements may be satisfied by completing 18 or more credits related to leadership and offered by more than one department.

· To declare this minor, you must have approval of your major academic advisor and a staff member of the CSLD who will serve as your “Program Advisor.”  Once approved, the minor will be listed on your transcript.

· Eighteen credits are required for this minor, twelve of which must be at the 200 level of instruction or above.  A course grade of “C” or better must be earned in each graded course.  At least twelve of the credits must be earned at URI.

· No course may be used to apply to both the major and minor fields of study.  Courses in General Education or for other minors may be used for the minor* (*this does not apply to students in the College of Business).  With the exception of internship credit, all courses for the minor must be taken for a grade.  The Introductory class must be taken before the internship and the capstone course.
· Application for the minor must be filed in your academic dean’s office no later than the beginning of the final semester or term.

· Approval of the minor does not guarantee that the suggested courses will be available to you on a schedule correlated with your graduation plans nor guarantee space in any required course.

CORE REQUIREMENTS- 9 Credits

· One introductory course (3 credits):
HDF 190: FLITE (First Year Leaders Inspired to  Excellence) - For first year students in the spring semester only
HDF 290: Modern Leadership Issues - For sophomores and juniors only; offered in the fall and spring semesters
· One capstone course (3 credits):

HDF 412: leadership Capstone - Historical, Multiethnic, & Alternative - Preference given to seniors; fall only
COM 402: Leadership & Management (Leatham) - Spring and summer only

BUS 441/MGT 402: Leadership and Motivation (Beauvais/Cooper)- Spring only

HPR 412: Honor’s Seminar (Beauvais) - Spring only; 3.5 GPA requirement
· Internship (minimally 2 credits; 80 hours):
HDF 417: Leadership Minor Internship - Spring, summer, and fall

Internship approved through the student’s academic department or through the Office of Experiential Education - must also be approved for credit in advance by a CSLD staff member
· Portfolio class (1 credit):

HDF 492: Leadership Minor Portfolio – Spring only
MINOR ELECTIVES-9 credits

*Additional classes may be appropriate and therefore added to the list; see CSLD for the most updated list or bring a class that you think should be an elective
AAF 300:  Civil Rights Movement in the US

BUS 341:   Organizational Behavior

BUS 342:   Human Resource Management

BUS 441:   Leadership & Motivation (capstone option)
BUS 443:   Organizational Design & Change

BUS 448:   International Dimensions of Business

BUS 449:   Entrepreneurship

COM 100: Communication Fundamentals
COM 202:  Public Speaking
COM 208: Argumentation and Debate
COM 210:  Persuasion: The Rhetoric of Influence
COM 221:  Interpersonal Communication
COM 250:  Small Group Communication
COM 302: Advanced Public Speaking
COM 308: Advanced Argumentation
COM 322: Gender & Communication
COM 351: Oral Comm. in Business & the Professions
COM 361: Intercultural Communication
COM 383: Rhetorical Theory
COM 385: Communication and Social Influence
COM 402: Leadership and Motivation (capstone option)
COM 407: Political Communication
COM 415: The Ethics of Persuasion
COM 421: Advanced Interpersonal Communication
COM 422: Communication and Conflict
COM 441: Race, Politics and the Media
COM 450: Organizational Communication
COM 461/462: Managing Cultural Differences in Organizations

CSV 302:  URI Community Service 

HDF 190:  First-Year Leaders Inspired to Excellence (FLITE) 
(introductory course option)
HDF 290:  Modern Lead. Issues (introductory course option)

HDF 291:  Peer Leadership - Rose Butler Browne Program 

HDF 412:  Historical, Multi-Ethnic, & Alt. Leadership 

(capstone option)

HDF 413:  Student Organization Leadership Consulting

HDF 414:  Leadership for Activism and Social Change

HDF 415:  FLITE Peer Leadership

HDF 416:  Leadership in Organizations

HDF 417:  Leadership Minor Internship 

HDF 437:  Law & Families in the U.S.
HDF 450:  Introduction to Counseling

HPR 118:  Honors Course in Speech Communications

HPR 203:  The Prepared Mind

HPR 412:  Honors Seminar (capstone option)
MSL 101:  Introduction to Military Leadership  
MSL 201:  Leadership & Military History

MSL 201:  Military Skills and History of Warfare

MSL 202:  Leadership & Team Building

MSL 301:  Leadership & Management
PEX 375:   Women in Sport-Contemporary Perspectives

PHL 212:  Ethics

PSC 304:   Introduction to Public Administration

PSC 369:   Legislative Process and Public Policy

PSC 504:   Ethics in Public Administration

SOC300/WMS350:  Women and Work

THE 221:   Stage Management

THE 341:   Theater Management

WMS 150:  Introduction to Women’s Studies

WMS 310:  Race, Class, Sexuality in Women’s Lives

WMS 350:  International Women’s Issues

CENTER FOR STUDENT LEADERSHIP DEVELOPMENT

Office:  Memorial Union Room 210         Phone: (401) 874-2726     Fax: (401) 874-5317 

The Center for Student Leadership Development has a two pronged mission:
1. To engage in research and assessment in order to contribute to the field of leadership studies.

2. To provide developmental opportunities for students to become informed, inclusive, and effective leaders in their careers, communities, and family lives.

We strive to help our students become:  Action-oriented, Courageous, Creative, Critical, Empathetic, Ethical, Honest, Inclusive, Informed, Optimistic, Passionate, 

Patient, Proactive, Self-disciplined, Tenacious, Thoughtful, and Trustworthy.

We work to help our students develop and refine the following skills:
· The ability to analyze, criticize, synthesize and utilize information to their career, community, and family leadership roles.

· The organizational and interpersonal skills to implement their knowledge.

· The ability to utilize historical / multicultural / alternative theories and methods

· The ability to be inclusive, not by being an expert on all cultures (race, ethnicity, gender, religion, sexual orientation, age, ability), but by having a general knowledge and respect difference and varied perspectives, and by being able to consider and include cultural differences in membership and leadership roles.

· The ability to think critically; neither to manipulate when communicating nor to be manipulated.

  

Supporting Values and Theories: 

· We believe that all students, no matter what the GPA or previous leadership/membership experience, deserve a chance to engage in leadership development opportunities 
· We believe that students should create their own definitions of success

· We believe that “no one person has all of the truth, we each have a piece of it”. We strive to broaden the base of sources from which students draw their knowledge by exposing them to as many types of leaders and citizens as possible.

· We believe that students learn best in their chosen contexts (constructivism), so we create classes, programs, and services that meet students where they are; are programs are organized into tracks: 


a. Emerging Leadership (HDF 190 & 290)
b. Organizational Leadership (Greek Life – HDF 416, ROTC)
c. Leadership for Activism and Social Change (HDF 414)
d. Experiential Leadership (Challenge Course, HDF 413)
e. Outreach and Peer Leadership (HDF 415)
· The CSLD teaches a variety of leadership theories, but focuses on three:  Social Change Model, Astin et al; Relational Leadership, Komives, McMahon & Lucas & 

Servant Leadership, Greenleaf

· We know that students have different learning styles, and therefore, our methodologies/pedagogies must reflect these styles. 

· We believe that students are better educated with a balance of challenge and supportive mechanisms (Sanford)

· We must assure an effective framework by providing programs and services in four delivery categories (Robert’s & Ullom): 


a. training (preparation for current roles)
b. education (regarding leadership and leaders in general)
c. development (skill improvement)
d. experiential learning (practice

Becoming a Positive Leader through Development & Involvement

Wilson, 1998 (URI Memorial Union / Center for Student Leadership Development)

Revised after the publication of Exploring Leadership: for College Students Who Want to Make a Difference by Komovies, McMahon and Lucas, 1998.

You need to have your own act together before you can lead others:


Outcomes

In this section, you will track your progress toward the outcomes.  Each class in the minor targets different outcomes; all of the classes list these outcomes on the syllabi (the words “goals” or “curriculum areas” may be used instead).  In many of our classes, the assignments can serve as your evidence.  Periodically, and not less than at the end of each semester, you should update your outcomes progress.  In the “additional experiences” column, name additional classes or experiences that contributed to you becoming proficient in that outcome.  As the semesters pass, you will think of things from recent semesters and semesters further in the past, or people or jobs, etc. in your past that also influenced your progress on that outcome.  Do not let that ambiguity upset you.  Reflecting on development is not a linear process, but it does help to reflect often. In the “descriptive notes” column, share insights about your growth, lack of progress, successes, stumbling blocks, etc. At the end of each section, you need to include evidence that supports your development toward the outcomes.  Copies of papers, grading sheets, evaluation letters—anything that shows that someone has determined that you have demonstrated proficiency (or not, or are making progress).  Make sure to keep electronic copies of all of your evidence to include in your Portfolio.

Outcome Category:  Self-Leadership

	
	Outcome
	Target class
	Additional Experiences
	Descriptive notes regarding learning and practice

	1.
	Student will demonstrate autonomy and a minimized need for approval


	HDF 417
	Clara Barton Camp Senior Program Director
	As a Senior Counselor and Senior Program Director at The Barton Center for Diabetes Education, I had the duty to sculpt the Senior Program for the Senior campers.  When I was first given the position I was told that the Senior Program could be whatever I wanted it to be.  Immediately this gave me the idea that I had full reign of the Senior Program.  I then sat down and decided that based on my leadership knowledge and background, that I wanted this program to be an opportunity for the senior girls to develop character, teamwork skills, and their own leadership skills and styles.  I created an itinerary that displayed the goals, and activities that would implement the senior program.

	2.
	Student will demonstrate personal, organizational, and academic examples of self-discipline
	HDF 190
	Being a diabetic
	I have been a diabetic since age five.  I have had to learn how to cope with this disease as well as the other aspects within my life.  Being a diabetic there are particular tasks in which I have to complete daily such as glucose tests and insulin injections.  Along with these responsibilities, I have been able to attend school, hold multiple positions for organizations, and participate in extracurricular activities.

	3.
	Student will demonstrate the ability to manage emotions


	HDF 417
	Clara Barton Camp Senior Program Director
	While at camp it is vital that I know how to manage my emotions.  There is so much going on all the time that sometimes it can all build up together at once.  The way I manage my emotions is listening to music.  Music is a huge passion of mine.  When I feel angry or upset I throw on my ipod and I am able to feel better instantly.  I do not necessarily clear off my emotions but I am able to think them through, which will better prepare me to handle the situation in a calm manner.

	4.
	Student will demonstrate knowledge of stress management methods


	HDF 417
	Clara Barton Camp Senior Program Director
	In order to be on time for all of the training sessions during the pre-camp training week, I used the schedule to keep track of what time they begin and end.  At one point in time I did not use my schedule for about a day or two.  Unfortunately I missed a training period which in result, caused the supervisors of the training period to reschedule due to my poor planning, and it made me very stressed that I did not make the training period.  Now I know how important it is to keep my planner or schedule on me at all times in order to maintain my obligations.

	5.
	Student will demonstrate the ability to manage stress


	HDF 417
	Clara Barton Camp Senior Program Director
	One of my goals while interning with Clara Barton Camp was to handle stress and my emotions in an appropriate manner in the work place.  I spoke to my supervisor about this while at camp and we came up with a solution.  Every time I needed to vent or discuss something important, I would radio or call her and we would meet to talk.  This was a very convenient and useful method of managing my emotions.  I did not disclose my emotions in front of other staff members or campers, which was crucial to keeping the environment fun and care-free.

	6.
	Student will express a personal code of leadership / membership ethics


	HDF 417
	Clara Barton Camp Senior Program Director
	I believe that ethics are an essential to leadership.  My personal code of leadership ethics involves encouraging and driving the others around me (at times followers) so that we all reach our common goal.  I have respect for my fellow leaders and followers as they are all their own unique personalities.  My personal code of leadership ethics involves serving others.  I put others’ needs before my own.  Through this code of ethics, I build a sense of community between myself and the others around me.  I believe that we should all love life to the fullest and live it to our best ability.

	7.
	Student will demonstrate practice of the personal code of ethics


	HDF 417
	Clara Barton Camp Senior Program Director
	At camp we have these things called “Warm ‘n’ Fuzzy” boxes.  There is one box or envelope for each staff member who works at camp.  This gives staff members the opportunity to let the other staff members know how they are doing and what things we appreciate they are doing.  When I let others know what I like that they are doing, it displays what qualities or ethics I value in myself and others.

	8.
	Student will express a personal values statement
	HDF 415
	HDF 190 Peer Mentor
	One thing that I value is education.  Although education is something that is expected within my family, I find it a great thing to celebrate when completed.  Because I value this so strongly, I dedicate most of my time to being a full time student.  My main focus is to complete my education with a college degree in Public Relations with a minor in Leadership and German.  By completing my college education, I am opening up a world of opportunity for myself to succeed in the future.

	9.
	Student will demonstrate practice of the personal values statement
	HDF 190
	A Day of Discovery
	During “The Day of Discovery” at one point we all broke up into subgroups.  In these groups we discussed what was important to us.  Most of the time what is important in our lives are our values.  We took these values and discussed how they affect what we believe and do.  I shared that I value life.  Because I value life I live every day as if it is my last and do not take one thing for granted.

	10.
	Student will demonstrate the ability to lead a project from start to finish (follow-through)


	HDF 415

WRT 104
	WRT 104 Group Paper
	When I first began the group project we had to decide on a topic.  In order to come to a consensus we made a list of the topics that interested us all.  Once we chose a topic we had to delegate positions.  For the project to run smoothly, I volunteered to be the gatekeeper to keep the members on task.  Each time we met I set a new deadline for a new piece of the project to be due at the next group meeting.  Toward the end of the project timeline, I put the final pieces of the paper together, edited it, and printed it out.  In result of following through with the entire project, our group received an A on the project.

	11.
	Student will describe goals and objective statements regarding personal issues, career issues, and community issues
	HDF 190
	Learning Contract
	In our learning contract we created two goals in which we wish to achieve.  One goal I chose was to challenge the process.  I normally go with the flow and let things happen the way they do even if I do not agree with them all together.  I chose to challenge the process because it is my lowest LPI.  I wanted to improve on one of my weaker strengths.

	12.
	Student will show evidence of goals and objectives that were planned and achieved
	HDF 190
	Annotation One Evidence
	Within my FLITE portfolio contains evidence sections proving that I have accomplished my set goals included in my learning contract.  For example, to show that I have broken boundaries and create a deeper trust within my sorority, I included pictures and an attendance sheet.  I also included a before and after survey to measure the effectiveness of my planned activity in order to reach my goal.

	13.
	Student will show knowledge of the “Hierarchy of Needs” theory by Maslow
	HDF 417
	Clara Barton Camp Senior Program Director
	The Maslow Hierarchy of Needs is a model of needs that suggests basic needs before moving on to more complicated needs.  The theory is shaped as a pyramid starting with physiological needs which consist of water, food, air, and sleep.  The second part of the pyramid is security needs.  Security needs consist of health insurance or a home security alarm system.  Thirdly, social needs are composed of the need of belonging, love and affection.  The fourth part of the pyramid is esteem needs, which are personal worth and social recognition.  Lastly at the top of the pyramid, self-actualizing needs involve personal growth.

	14.
	Student will show application of Maslow’s theory
	HDF 417
	Clara Barton Camp Senior Program Director
	While working at camp it is very important to follow this theory.  I always stay hydrated and get enough sleep in order to fulfill my physiological needs.  Next, I have people all around me at camp that protects counselors and the campers from harm.  Thirdly, my social needs are met by my interactions with the other counselors and campers every day.  Then, when my campers are happy I am happy.  I know that I have done my job well when my campers are succeeding.  Lastly, my self-actualization needs are met when I take time for myself to collect my thoughts and focus on solely me.

	15.
	Student will describe own personal leadership style, including strengths and weaknesses, and examples of application (Ex. = Leadership style inventories, the L.P.I., career inventories, etc.)
	HDF 417
	Clara Barton Camp Senior Program Director
	My own leadership style is to be outgoing and try to include everyone.  I like to be in charge often and also like to delegate tasks to my peers to get things achieved quickly.  One of my strengths is that I am a people person and I like for every individual to be involved and having a good time while doing it.  It is easy for people to speak to me because I am an approachable person.  One of my weaknesses is that sometimes I have doubt in others that they will not work to the best of their ability so I try to do everything myself.

	16.
	Student will describe own personality style, including strengths and weaknesses, and examples of application (ex = Leadership style inventories, StrengthsQuest, MBTI, career inventories, etc)


	HDF 417
	Clara Barton Camp Senior Program Director
	Involved in being a counselor at the camp, there are certain personalities that are expected of us.  I have all of the personalities that are required of being a counselor.  I am a friendly person, and very approachable which is important when greeting the parents of the campers.  Also, I have an outgoing personality which really helps when campers are shy and afraid to let their personalities show.  One strength of my personality is that I have the effect that makes people feel like they can tell me anything.  A weakness of mine is that I worry too much about what others think of myself, which can result in poor self esteem.  


Outcome Category:  Leadership Theories (including historical, multicultural, and alternative theories)

	
	Outcome
	Target class
	Additional Experiences
	Descriptive notes regarding learning and practice

	17.
	Student will show knowledge of the “Authority and Bureaucracy” theory of leadership
	
	
	

	18.
	Student will describe personal application of the above theory
	
	
	

	19.
	Student will show knowledge of the “Scientific Management” theory of leadership 
	
	
	

	20.
	Student will describe personal application of the above theory
	
	
	

	21.
	Student will show knowledge of the “Management by Objectives” theory of leadership
	HDF 417
	Clara Barton Camp Senior Program Director
	Management by Objectives theory is the leadership style in which management and employees agree upon common objectives in order to achieve success or group goals.  This will give management an opportunity to see the difference between the goals set and the employees’ performance.  The dynamic of compromise can play a role in this theory in that employees have the opportunity to choose and reach a goal implemented by them.

	22.
	Student will describe personal application of the above theory
	HDF 417
	Ram’s Den

Clara Barton Camp Team Building
	Currently I work at the Ram’s Den in the deli section.  I normally work with five or six other girls at a time behind the counter making sandwiches.  When a rush occurs, a student manager comes into the deli section and sets specific objectives for each employee to reach during the rush in order to successfully get all of the sandwiches to customers in a timely manner.  The student manager will ask what we feel we are best at on the station and we agree on objectives to follow.  One employee works the grills, while I make the sandwiches and pass them along to her.  It is a common objective from both the manager and student that makes a rush go by smoothly.

During the summer I worked as a Senior Camp Counselor for a cabin of fifteen year olds.  One of the biggest challenges for the senior girls is the team building activities we create for them.  As the senior program director I set up an exercise where I gave them minimal directions.  I directed them that the objective was to be able to stand up at the same time, hooking arms, while their backs were faced against one another.  The girls then took the objective and tried to complete the task.  Unable to complete it, the campers then tried to compromise with me on another approach.  Successfully the girls were able to achieve the goal successfully given the objectives to begin with.

	23.
	Student will show knowledge of “Theory X and Theory Y” theory of leadership 
	HDF 417
	Clara Barton Camp Senior Program Director
	Theory X and Theory Y displays how managers lead based on the assumptions made on human behavior.  Theory X demonstrates the human being’s traditional view of direction and control, which includes preferring to be directed, and a dislike for work and responsibility.  Theory Y demonstrates the integration of individual and organizational goals which includes that commitment to objectives is a function of the rewards associated with their achievement.  Theory X and Theory Y are the two groups that divide these assumptions.

	24.
	Student will describe personal application of the above theory
	HDF 417
	Ram’s Den
	At work a specific manager feels that the employees need to be watched over carefully, making sure that we are doing what we are supposed to.  Her assumption (X) is that we are all trying to avoid our responsibilities and do whatever we can to be on our phones the entire time.  This type of behavior from my manager does not motivate me to work harder.  I much rather enjoy another student manager’s assumptions (Y) that we will do our work and be self-motivated to be there.  Most of the time if a manager leaves me to do my job and trusts that I have enough self-control to do so, I will have the will to do my job at my very best.

	25.
	Student will show knowledge of the “Servant Leadership” theory of leadership by Greenleaf
	HDF 190
HDF 412
	Clara Barton Camp Senior Program Director

SFS Ame+5riCorps Peer Mentor
	The “Servant Leadership” theory is one divided into three dimensions.  Within the dimensions are ten characteristics that one must follow in order to be a servant leader.  The first characteristic is listening.  Servant leaders have the ability to not only communicate effectively, but listen attentively to his or her peers.  Second, a servant leader should show empathy.  Empathy represents the ability to feel for and with another person.  Those with empathy not only understand but accept.  Third, an individual must be healing.  A servant leader must be willing to help others solve their problems with the most genuine intentions.  Fourth, a servant leader must be aware of his or her surroundings, others surrounding them, along with the situation occurring at the present moment.  Fifth, a servant leader is persuasive without taking advantage of their power.  A servant leader uses persuasion to generate results that benefit the entire group.  Sixth, a servant leader conceptualizes.  The individual thinks beyond his or her daily responsibilities.  The way for a group to exist in the present is by its leaders’ effort to prepare for the future.  Seventh, the individual should have foresight.  The individual should be able to see the potential road blocks and potential dangers for the group and have solutions ready.  The eighth characteristic is stewardship.  Stewardship requires the individual to serve for the purpose of the group.  Even if the servant leader shall fail, it should be for the sake of the group’s success.  The ninth characteristic is the commitment to the growth of people which consists of believing in the group members and the abilities that are beyond the potential they see in themselves.  The final characteristic is building community.  The servant leader has to have the desire and qualities that are a basis to building a community.  The group should become a support system of one another through one another.  Servant Leadership involves serving others and creating a better place for all.  Servant leaders also work toward the goal of positive change.

	26.
	Student will describe personal application of the above theory
	HDF 190

HDF 412
	Servant Leader Rainville Nomination

SFS AmeriCorps Peer Mentor

Clara Barton Camp Senior Program Director

Feinstein Center for Service Learning Intern


	I feel that I have become a servant leader throughout the five years of my college experience.   My experience volunteering as a camp counselor, mentoring young girls with diabetes has helped me develop skills in connecting with others and encouraging others' ability to grow.  I see beyond the potential that they give and constantly encourage them to step outside the box and be more than what they believe they can be. Mentoring young girls involves a great amount of listening.  I am a support system, a home away from home, and a family.  I owe it to the girls living with this disease day by day, to listen on every word they say.  Listening to the girls gives me the opportunity to empathize with them.  I can share similar stories and try to help them with any problems they may have.  My persuasion is used for the best of intentions.  I tell the girls that the camp experience is a complete challenge by choice.  I support the decisions they make, but always try to push them a little harder to go above and beyond their own expectations.  I attend camp to be with the kids, and everything I do is for the kids (stewardship).

Aside from the volunteer time I spend at camp, the Feinstein Center for Service Learning introduced me to the chance to participate in alternative spring break trips.  On these ASB trips I was able to help rebuild communities, in a literal and emotional sense, in other states that I could have never imagined.

This coming semester as a SFS Americorps peer mentor I will be working closely with community partners working to strengthen the relationships between our Americorps members and the community partners.  I hope to restore these relationships to avoid any future miscommunication or troubles the office may have connecting with these partners.

	27.
	Student will show knowledge of the “Principle Centered Leadership” theory by Covey
	
	
	

	28.
	Student will describe personal application of the above theory
	
	
	

	29.
	Student will show knowledge of the “14 Points / TQM” theory of leadership by Deming
	
	
	

	30.
	Student will describe personal application of the above theory
	
	
	

	31.
	Student will show knowledge of the “Visionary Leadership” theory by Shashkin
	HDF 417
	Clara Barton Camp Senior Program Director
	Visionary Leadership Theory is the theory in which visionary leaders have the ability to see what things could be in the future, rather than what they are now in the present.  The visionary leaders take their visions and share them with their team, in order to turn a vision into a reality.

	32.
	Student will describe personal application of the above theory
	HDF 417
	Clara Barton Camp Senior Program Director
	When I applied for my internship at Clara Barton Camp, I was told I would be directing the Senior Program.  I had a vision of how I wanted to revise the Senior Program in order to improve the girls’ leadership skills, character, and self-esteem.  I wrote down all of my thoughts and shared them with my supervisor and my co-counselors.  Including my team turned my ideas into actualities, which eventually led to my campers’ success in improving these different aspects of their personalities.

	33.
	Student will show knowledge of the “Individuals in Organizations” leadership theory by Argyris
	
	
	

	34.
	Student will describe personal application of the above theory
	
	
	

	35.
	Students will demonstrate knowledge of the “4 V’s) theory of leadership by Grace
	HDF 190
	
	The “4 V’s” theory of leadership is based on ethical leadership.  Ethical leadership means knowing your core values and having the courage to live them out in all parts of your life for the common good.  The way you would achieve ethical leadership is through the 4 V’s: value, voice, vision, and virtue.  Value is externally and internally.  Externally value is your behaviors and actions, and internally it is your beliefs.  Next, voice is sharing or expressing your opinions and ideas.  Then, vision is interpreted as the specific goals you set and see in the future.  Lastly, virtue is the good habits and the commitment you make to living out your values.

	36.
	Student will describe personal application of the above theory
	HDF 412
	SFS Americorps Peer Mentor
	As an SFS Americorps Peer Mentor, I feel it is my ethical responsibility to live by the 4 V theory.  I begin with values.  I am a peer mentor because I value service and helping others gain a meaningful experience from service just as I do.  My voice is used on a daily basis to spread awareness of the service the Americorps members are participating in.  I can also use my voice at SFS meetings to praise the other members on their accomplishments.  My vision for the SFS Americorps program at URI is that it continues to grow.  I plan on strengthening the relationships between the members and community partners to ensure lasting bonds.  Through virtue, I live out the values that I hold dear every day as I head into the Feinstein Center.  I represent the service community proudly and with no hesitation.

	37.
	Student will show knowledge of the “Situational Leadership” theory by Hershey & Blanchard
	HDF 417
	Clara Barton Camp Senior Program Director
	The “Situational Leadership” theory proposes different types or styles of leadership for different situations.  Many factors that affect a leader’s reaction to a situation include: motivation and capability of followers, relationship between the leader and followers, the leader’s perception of the followers and the situation, the leader’s perception of themselves, and other factors such as mood and stress of the people involved.  

	38.
	Student will describe personal application of the above theory
	HDF 417
	Clara Barton Camp Senior Counselor
	At camp, a counselor never knows what is going to happen from one minute to the next.  As counselors, we have to know how to react in different situations.  For example, once a child was in the middle of having a seizure during cabin time.  I had to remain calm in order to keep the other campers calm.  I had my co-counselors distract the other campers while I made the proper call to the higher supervisors to come help handle the situation. Furthermore, I had to hold the seizing girl still while waiting for the correct personnel to arrive.

	39.
	Student will show knowledge of the “Relational Leadership” model by Komivies, McMahon & Lucas
	HDF 190
	
	In order to be relational one must know, believe, and do.  This includes being inclusive or open-minded, empowering to others around you, purposeful, process oriented, and once again ethical.  Inclusiveness means being open.  Empower means to enable others in a positive manner.  Purposeful is to have an individual commitment or goal.  Ethical means you are driven by your values.  Lastly, to be process-oriented is understanding how groups work together.  It is important to get to know both sides of the spectrum and to get to know yourself, while building leadership relations.

	40.
	Student will describe personal application of the above theory
	HDF 190
	Smile Mentor
	I recently became a SMILE Mentor volunteer for a day, while participating in the “Engineering Challenge.”  I was working with middle school children and helping them envision a future involving college.   I know how they feel because I was once in their shoes.  I believe that they can one day go to college because there are people everywhere attending college.  I volunteered to get these kids excited about their future because it is an important part of their lives.  I was inclusive with all of the kids by participating in activities.  I tried to empower them by encouraging them to work together.  My goal was to get these children excited to succeed because in the end it pays off.  I am ethical with my goal because I was once driven and I want these kids to do just as well.  Lastly, I understood that these kids have a passion for science and building things so I incorporated their challenge into the activities we did.

	41.
	Student will describe ways to maintain accountability in leadership / member relationships


	HDF 415
	HDF 190 Peer Mentor
	There are many ways to maintain accountability in leadership / membership relationships.  One way is to take responsibility for the task you have been given to complete in the group you are in.  You need to not make excuses if your task is not completed and be fully conscientious of your mistake.  From there you should apologize and make up for your lack of responsibility by compensating for what you lacked in effort.  You can offer to take on more parts in the group or be the secretary and keep track of your groups’ project timeline.  If you slack and do not take responsibility for your tasks, your relationships will not be as strong.  Your members will lose dependability on you and will no longer expect any effort from you.

	42.
	Student will describe personal examples related to maintaining accountability as a leader


	HDF 415
	HDF 190 Peer Mentor Teaching of the 4 V’s Model
	As a peer mentor it is important for me to be accountable for my input, effort, and actions.  For multiple classes myself and my peers create lesson plans to teach some of the theories.  I created the curriculum for the 4V’s Model.  First, I would be accountable for creating the lesson plan.  Without it, there would be no class activity for the model.  Secondly, appointing a different V to speak about to each of my peer’s makes them accountable for knowing and education the students on that particular V.  Lastly, when presenting the model to the class, I am accountable for how well I educate them and that they know the model so that they can succeed with relaying their understanding.

	43.
	Student will describe ways to build relationships between leaders and members
	HDF 190
	Phi Sigma Sigma
	In my sorority we have weekly meetings to discuss what is going on, important information, and how we can improve on certain things.  Our executive board runs the meeting and we have a voting system in which we use to make vital decisions to the standing of our sorority.  We also hold retreats often to build relationship between not only the sisters but the leaders and members of our institution.

	44.
	Student will describe personal examples of building relationships with members as a leader
	HDF 190
	Phi Sigma Sigma New Member Period
	During my new member period of becoming a sister, I was elected one of the co-presidents of my pledge class.  I had to work with each one of my new sisters in order to really work with them.  For example, before completing a task with any girl I would have a talk with them to get to know them so I could understand them more.  It helped me be more inclusive and understanding while completing tasks.

	45.
	Student will show knowledge of the concept of constructivism 
	
	
	

	46.
	Students will describe personal examples of implementing constructivism
	
	
	

	47.
	Student will describe how credibility applies to leadership, as well as the characteristics and skills of a credible leader


	HDF 415
HDF 412
	URI Safe Zone Facilitator
	Credibility applies to leadership in the way that no individual would feel confident in following a leader who does not have confidence themselves.  Credibility as a leader means to be assertive and trustworthy, gaining the reliance of those looking to them for guidance.  The characteristic of a credible leader are charisma and intelligence.  By being charismatic and intelligent you are engaging the full attention and all aspects of the audience.  Skills of a credible leader are showing you care about the other person and have their best interests at heart when trying to gain trust as well as quickly and logically refuting counter-arguments when trying to prove a point.
I recently became a URI safe zone facilitator.  Going through the “coming out” process not too long ago had hindered my credibility as a leader.  I then quickly learned to embrace my identity and once again put forth my confidence as a leader.  I have lost neither my charisma nor my intelligence.  Through coming out I have gained knowledge about the LGBT community and why it is important to spread the word about the population.  I care for the LGBT community as well as those not affiliated with it.  I feel as though affiliated or not individuals should be educated on the LGBT community to bring it back to its former state of respect.  Therefore, I have embraced my identity and have committed to becoming a URI safe zone facilitator.  It will be my responsibility when asked, to properly educate individuals on the LGBT population

	48.
	Student will describe personal examples of building, maintaining, and repairing his/her own credibility as a leader


	HDF 415
	Phi Sigma Sigma
	In my sorority I hold the position of Sisterhood Development Chair Assistant (SDC).  As a part of this position I work hand in hand with the SDC to ensure a smooth new member period for the new women joining our organization.  When building credibility, the SDC and I will meet together so that I can learn about the position, what it entails, and my specific duties.  In this position a way to maintain credibility is when I meet with the new members I explain everything to them and that I have met with the SDC and she is the primary source.  To repair credibility as a leader in this position, I would apologize for the misconstrued information that I had given them and rebuild my image through reassuring acts that I was still credible.  For example, I could hold an event that assures them that I know what I am doing.

	49.
	Student will demonstrate knowledge of leadership that is used in crises


	HDF 415
	HDF 190 Peer Mentor
	When it comes to leadership in crisis, leaders tend to emerge in a time of crisis.  A leader will first analyze the situation and create a plan in which to execute the problem.  In crisis, one will in group situations, delegate tasks to each of its group members.  By doing this it takes the stress off one person and makes the situation better to handle by everyone.

	50.
	Student will describe examples of leadership in crises situations


	HDF 415
	Ram’s Den
	One morning when I went into work, I was opening up the Ram’s Den at six in the morning.  I arrive fifteen minutes late and to my surprise the two other employees who are supposed to be there are not.  In order to resolve this crisis, I first call those employees and find out why they are not there.  If they are not coming in I ask them to call others and find a cover.  All while doing this, I open up the grill and beverage stations while still on the phone trying to find employees to come in and help me open up the Ram’s Den.

	51.
	Student will describe the role of experiential learning in leadership development
	HDF 190
	The Leadership Institute
	One of my most experiential learning moments in leadership development was participating in The Leadership Institute.  I began to connect with myself and my peers and learning what it meant to be a leader.  This experience taught me the role of experiential learning by having me step out of my boundary and really starting to apply my full potential to every aspect of my life.

	52.
	Student will describe how influence applies to leadership, as well as ethical standards in influence
	HDF 190
	Biology Major
	Through studying biology I have a plan for the future to help others in need.  I am influenced by all of the doctors and medical professionals making a difference in people’s lives.  This influences me to one day work in the medical field and lead others to also help in any way that they can.  One of my ethical standards is to serve others.  This definitely plays a large part in my influence.  It all ties in together.

	53.
	Student will describe principles of effective mentoring, as well as problems particular to the mentoring relationship


	HDF 415
	HDF 190 Peer Mentor
	Principles of effective mentoring consist of first knowing what kind of mentor you are trying to be.  In order for you to connect with your mentees, you must be able to identify your strengths and weaknesses and how to compensate for them.  Another principle for effective mentoring is living by the values you set for yourself.  By carrying out your own values, you are mentoring by example, giving the mentees a positive role model to follow.  A problem particular to the mentoring relationship is when the mentor gives too much support and the mentee becomes completely dependent on the mentor.  This would cause the mentee to lack the self-confidence needed to become an individual leader.

	54.
	Student will describe personal examples of mentoring and being mentored


	HDF 415
	HDF 190 Peer Mentor
	In HDF 415 I have an instructor who I also consider my mentor.  He guides me through the class so that I am capable of repaying the favor back to the students in HDF 190.  Being a peer leader, it is my responsibility to be a role model for the students in FLITE.  I have the duty of guiding them eventually success within the FLITE class.  Because of my mentor in HDF 415 teaching me the proper ways to approach students, educate them, and connect with them, I am able to do the same for them.  

	55.
	Student will describe principles of effective peer leadership, as well as problems particular to peer leadership


	HDF 415
	HDF 190 Peer Mentor
	One principle of effective peer leadership is knowing ones’ strengths.  In order to be effective, you need a team to work with.  We lead on the basis of our strengths, and we gather our team on the basis of their strengths.  A problem that occurs with knowing your strengths can sometimes be that you will only focus on your own strengths and not those of your peers.  By not recognizing your peers’ strengths as well, you are not in good relations with them.  Another principle is striving for excellence.  The people you want to influence will not rise to a higher standard of excellence than what they observe in you.  By doing this you are motivating others to do the same.  If your peers are not motivated then the peers’ leadership will not be effective.  One last principle of effective peer leadership is to be ethical.  Your values dictate your ethics and by being ethical you are setting the standards for yourself and your peers.

	56.
	Student will describe personal examples related to being a peer leader and being led by peers


	HDF 415
	Greek 101 Mentor
	Being a Greek 101 Mentor, I had to lead sections of classes for the new Greeks in the community at URI.  I had to work hand in hand with another student from another fraternity in the Greek system.  We had to create lesson plans for the classes by working together so that the class ran smoothly.  We also had past peers who have taught the classes come into our classroom and teach us just exactly how to do it.  They taught us how to keep the students engaged, while educating them about the topic of the class at the time.

	57.
	Student will describe how power applies to leadership, as well as ethical standards in influence


	HDF 415
	HDF 190 Peer Mentor
	Effective leaders rely on personal power, being the power within themselves that comes from self-confidence more than position power, which is the power which exists due to hierarchy within an organization.  They are likely to use power in a delicate, careful way that minimizes rank differentials and avoids threatening an individual’s self-esteem.  Values determine what is right and what is wrong, and doing what is right or wrong is what we call ethics.  To be ethical is to behave in a manner consistent with what is moral.   The standards we set of our morals influence us and dictate the actions we take.

	58.
	Student will show knowledge of the “Social Change Model of Leadership Development:  by Astin,et al

	HDF 415
	HDF 190 Peer Mentor
	The social change model is a leadership model that is focused around service that is a gear for social change.  It emphasizes the need to understand ourselves and the individuals around us in order to create change.  This model has “7 C’s” or core values that tie into the center of the model: change.  The seven C’s begin with individual values which consist of consciousness of self, congruence, and commitment.  Consciousness of self is being aware of the beliefs and values that motivate one to act.  Congruence is thinking, feeling, and behaving while being genuine about what it is you are doing.  Commitment is the motivation and energy to serve.  Next, the model focuses on group values which are collaboration, common purpose, and controversy with civility.  Collaboration is being able to work with others in a common effort.  Common purpose is the gathering of similar beliefs and values of the group members.  Controversy with civility is being able to agree to disagree while working together in harmony.  Lastly, the third set of values are social/community which is composed of citizenship.  The model is displayed as a process which focuses on two goals: to develop self-knowledge and leadership competence in each individual and facilitate positive change.

	59.
	Student will describe personal application of the above theory


	HDF 415
	Civic Engagement Leader
	I recently gained the position as a Civic Engagement Leader for the coming fall 2010 semester.  In this case I will be working hand in hand with my peers and the community to produce change somehow within the URI campus and societies around us.  For my first service project I will be collecting books for unfortunate students who cannot afford to get textbooks.  My belief for an education for every child motivates me to take part in this project.  By participating in this service act, I know what I stand for and what I do not.  I have commitment for this cause and the team that I will work with shares the common effort I have.  Although my group and I support the same cause for change, I have to realize that not all people feel the same.  This act of kindness shows that my group and I support the community we are serving, which ties into our goal for change.

	60.
	Student will demonstrate how cultural anthropology / paradigms relate to leadership
	
	
	

	61.
	Student will describe personal example of using cultural anthropology / paradigms as a leader
	
	
	

	62.
	Student will demonstrate knowledge of the “Cycles of Socialization” (Harro) theory and its uses in leadership 
	HDF 412
	
	The Cycle of Socialization how the socialization process of “how to be” each social identity throughout our lives happens.  It is a diagram with three arrows and three circles in a circular motion.  The cycle begins with the first circle, the beginning.  The beginning is a lens of identity when you are born.  You are born into a world with everything already in place.  The first arrow is first socialization which occurs when you are born and taught by parents, relatives, and loved ones on a personal level.  The second circle is the lens of socialization and teaching.  This lens is seen on a conscious and unconscious level and reinforced with messages through institutions and culture around us.  The second arrow contains enforcements which also include privilege, persecution, and rewards and punishments.  The final circle is results.  Results are what we feel due to what the “us” stands for and what we experience.  The third arrow is actions.  Actions are the things we decide to do with the results we have been given.  The core of the cycle stands for the change that you would make in order to take the cycle in a different direction.


Outcome Category:  Inclusive Leadership / Diversity and its Application to Leadership

	
	Outcome
	Target class
	Additional Experiences
	Descriptive notes regarding learning and practice

	63.
	Students will demonstrate personal application of the “Cycles of Socialization”
	HDF 412
	
	Growing up in my environment as a child, my socialization skills that I have learned were taught by my parents and interacting with my sister.  Eventually I was sent to school, attended church and CCD where I interacted with other children.  Through these interactions I learned to play nice, and be considerate of others’ personal space.  I developed these social skills through culture and institutions.  Later, attending camp as a counselor some of these social interactions have led to stress and anger.  From this point I had the choice to take a stand and change what was wrong about the situation or do nothing and regress to learning new socialization skills.

	64.
	Student will demonstrate knowledge of the “Cycles of Liberation” (Harro) theory and its uses in leadership
	HDF 412

HDF 417
	Clara Barton Camp Senior Program Director
	The Cycles of Liberation demonstrate liberation in an individual’s life.  The Cycle contains three divisions of liberation, which are intrapersonal, interpersonal, and systemic.  The cycle begins with waking up which is a point in one’s life that affects them to have a new found self-awareness.  This then leads to an inner reflection to examine the new thoughts in one’s mind.  Following the get ready stage, one will reach out.  This is to reach out to others to see and hear how others react to the new ideas.  Next, moving into the interpersonal phase one will build a community.  Building community is when one begins to look for the support from others for verification and learn from the others with the same view point.  The group or community then coalesces to prove what a strong team it has become.  After coalescing, the group crates change when a variety of uses are brought together.  Lastly, maintenance of the group or organization is required if change is going be sustained. The “cycles of liberation” is then complete.

	65.
	Student will demonstrate personal application of the “Cycles of Liberation” (Harro)
	HDF 412

HDF 417
	Clara Barton Camp Senior Counselor
	When I was a Senior Counselor at Clara Barton Camp, I realize that I had gone through the “Cycles of Liberation” throughout the summer with my camp family.  After a few days of being at camp I had discovered that I needed to take better care of myself and my diabetes.  I then took a few days to think to myself of the benefits, risks, possibilities, struggles, and outcomes of this new thought.  I continued the cycle with reaching out to the other staff living with diabetes.  I talked with them about their experiences and what they thought I should do to carry out my thoughts.  Next, I continued to build a community with the staff members around me.  I looked for their support, which I received on a daily basis.  They all knew exactly what I’ve been going through.  After, I felt that because of the similarities between myself and my co-counselors we had become a stronger staff, with a strong bond.  Lastly, we all work as a team to help one another take great care of our health and the health of our campers.

	66.
	Student will demonstrate knowledge of the “Configuration of Power” (Franklin) and its relationship to leadership
	HDF 412
	
	The Configuration of Power demonstrates the four main focus points for what constitutes as powerful in society.  The model displays four layers.  At the core is economics which points to those who control the wealth and the means of production in the community.  This comes down to the control of the resources.  The second layer is politics which deals with economic interests.  The third layer is bureaucratic management.  This layer is who manages law enforcement and the protection of politicians.  The fourth and final layer of the model is the controllers of the symbols.  This refers to the media, education, religion, and popular culture.  Beyond the layers of this model are other factors within society that challenge this configuration of power, creating a disruption in the hierarchy of power.

	67.
	Student will demonstrate personal application of the “Configuration of Power” (Franklin)
	HDF 412
	Safe Zone Facilitator
	I am looking at this model from the view of one of the people beyond the configuration of power.  Identifying as a lesbian college student gives me little room for power through this model.  As a young college student, very little is mine.  The government and university I attend control how much I pay for my education and how much I can be given for financial aid.  The second layer of politics control my right to get married to someone of the same sex in many states throughout the United States.  In many situations I may be discriminated against by law enforcement for being involved with the gay community.  Lastly the controllers of symbols run the lives of so many college students including myself.  These controllers make it difficult for anything outside of this model, such as being gay or even a woman nearly impossible to have the same rights as those within this spectrum.

	68.
	Student will demonstrate knowledge of racial identity development via the Cross & Helms models


	HDF 412

HDF 417
	Clara Barton Camp Senior Program Director
	Cross’ Black identity development is a lifelong process that occurs in many areas of one’s life.  An individual can develop racial identity through Cross’ theory of Racial Identity.  Cross’ model demonstrates the six stages that support one’s journey through racial identity development.  Stage one is infancy and childhood in early black identity development.  Stage two is preadolescence.  Stage three is adolescence.  Stage four is early adulthood.  Stage five is adult Nigrescence. Lastly, stage six is Nigrescence recycling. This model is helpful in outlining racial identity as an active evolution, influenced by individuals in a particular ethnic group as well as those outside it.

	69.
	Student will demonstrate personal application of Cross and/or Helms models


	HDF 412

HDF 415
	“Stop the Hate” Protest
	I participated in a silent protest designed to send a message to the public that the URI community does not tolerate discrimination and crime acts.  By participating in this protest I showed that I am aware and appreciate individuals and their differences as well as my own.  I now also realize that I may be in more than one stage at a time.  I believe that there is no such thing as race which means I am in the Blindness stage, but I also recognize that everyone is different, while appreciating and working diversity into my everyday life which means I am in the Advanced Competency.

	70.
	Students will demonstrate knowledge of McIntosh’s theory of privilege and its relationship to leadership
	HDF 412
	
	McIntosh’s theory of privilege refers to the benefits people receive in many societies due to being white.  At times it is noticed and at other times it goes unnoticed.  

	71.
	Student will demonstrate personal application of McIntosh’s theory
	HDF 412
	Privilege Exercise/Diabetes
	While discussing privilege in HDF 412, I took part in an activity that asked if anyone had ever gotten privilege for a disability.  I had never really thought about my diabetes as a disability before but had soon discovered that I was actively treating it as a disability that gives me privileges.  Before the start of each semester I inform my instructors of my condition and prepare them for any type of emergency.  I do inform them that I may need to leave the class, or even miss a day or two because of it.  I have always tried not to allow diabetes be a privilege, but I do not see the harm in receiving a privilege for something that I cannot live without.

	72.
	Student will describe the differences and similarities of individual and institutional oppression and relationships to leadership
	
	
	

	73.
	Student will show knowledge of effective leadership as it relates to change agency
	
	
	

	74.
	Student will describe a personal example of being a change agent
	HDF 417
	Clara Barton Camp Senior Program Director
	As a Senior Counselor, it is my duty to effect change.  I was put in my position to change things within the cabin environment that are not working well, or need to be improved.  For example, the nighttime staff schedule between my co-counselors and I had to be changed each session, due to the different days we had off, as well as different amount of camper we had.  Each session, “patrol” which is time for the campers to be alone while the counselors supervise from eye distance, would be altered due to other counselor’s schedules.

	75.
	Student will create a personal code of inclusive leadership
	HDF 417
	Clara Barton Camp Senior Program Director
	My personal code of inclusive leadership is one in which I include all of my campers regardless of their differences.  I believe it is the differences in each camper that make them beautiful.  Their differences give all the more reason to be inclusive with one another.  My personal code of inclusive leadership enhances diversity and beauty throughout beings.


Outcome Category:  Critical Thinking

	
	Outcome
	Target class
	Additional Experiences
	Descriptive notes regarding learning and practice

	76.
	Student will show knowledge of principles of critical thinking (logic is used in this minor)
	HDF 412
	
	Critical thinking is the intelligent reasoning with supporting evidence used in decision making.  Evidence is outside sources such as, facts, testimonials, and statistics, we find in order for us to make a sound decision.

	77.
	Student will demonstrate proficiency of critical thinking
	HDF 412
	SFS AmeriCorps Peer Mentor
	As an SFS AmeriCorps Peer Mentor I use critical thinking to analyze our role as servant leaders using the evidence I find to change and improve the function of our actions.  I envision a plan that serves our purpose to build community.

	78.
	Student will show knowledge of at least five decision making methods
Show a list
	HDF 415
HDF 412
	HDF 190 Peer Mentor
	One method of decision making is to plan.  By planning it makes decisions easier by providing guidelines and goals for the decision.  Planning converts values to actions.  Secondly, making lists helps you distinguish your priorities so that there is little struggle in deciding what is most important.  Third, thinking of the outcomes of the decisions you make will help you make the right decisions, correlating to your morals.  Fourth, by weighing pros and cons, you are seeing both sides of the dilemma at hand.  Lastly, getting feedback or constructive criticism from your peers or outside sources gives you a better sense of your surroundings based on the decision you are going to make.

	79.
	Student will describe personal examples of having used five decision making methods
	
	
	

	80.
	Student will show knowledge of at least five problem solving / conflict management methods, as well as understanding the roots of conflicts
	
	
	

	81.
	Student will describe personal examples of having used five problem solving / conflict management  methods (if student has been trained in mediation, that information goes here)
	
	
	

	82.
	Student will describe what it means to analyze, criticize, synthesize and utilize information as a leader
	
	
	


Outcome Category:  Interpersonal and Organizational Concepts & Skills

	
	Outcome
	Target class
	Additional Experiences
	Descriptive notes regarding learning and practice

	83.
	Student will demonstrate knowledge of active listening techniques
	HDF 417
	Clara Barton Camp Senior Program Director
	There are many different active listening techniques which I am aware of and often use.  The first is nonverbal cues.  Nonverbal cues include facing the speaker, maintaining eye contact, and focusing only on the speaker.  These cues give the speaker the notification that you all of your attention is on them.  Next, keeping an open mind while listening will allow someone to hear the entire message the speaker is sending, before disagreeing or responding.  Lastly, responding to the speaker gives them the acknowledgment that you have listened to the entire message.

	84.
	Student will describe examples of using active listening skills
	HDF 417
	Clara Barton Camp Senior Program Director
	At one point during the senior program, we hold an activity called a fish bowl.  This is an activity in which the campers can ask question anonymously to the counselors, and the counselors answer them to the best of their ability.  These questions can be related to diabetes, things at home, alcohol and diabetes, or nothing related to diabetes at all.  These questions are then turned into discussion among the campers and counselors.  When the girls are talking about personal experiences in their lives, I would give them my full attention by blocking out all outside noise.  I would also respond to their message so that they know I was actively listening.

	85.
	Student will show knowledge of techniques regarding giving and accepting of feedback


	HDF 415
HDF 412
	HDF 190 Peer Mentor
	When it comes to techniques regarding giving feedback, there are multiple ways.  First, there is a direct way in which you tell the receiver that when they did something, it made you feel a particular way.  From there you are able to give the feedback in a direct yet conscientious manner.  The next method of giving feedback involves a few steps.  The first step is to mention the behavior of the receiver to determine what the receiver did.  Next, it might be useful to give an example to better help the receiver understand just exactly what happened.  Then, it is appropriate to speak about the effect the action had on you, someone else, or on the outcome.  Lastly, it is important to state what should happen from now on so that the receiver is able to learn from the situation.  Also, when accepting feedback it is important to keep an open mind about the feedback and realize that you can only learn from it.  

	86.
	Student will describe examples of giving and accepting feedback.


	HDF 415
	HDF 190 Social Change Model Tests
	As a peer leader for the FLITE class Spring 2010, we had to correct the Social Change Model tests for the students.  While correcting the tests, I had to give feedback to the students of what they were missing in their answers, what should have been there, and how to improve the answers they gave.  In order to give constructive feedback I read through the exams thoroughly and used a grading system.  Also, in a conference call to review the grading of the tests, I accepted feedback from my instructor that the way I graded the tests was appropriate.  Also, if something I graded a part of the test incorrectly; I was told how to fix it this time and how to avoid the mistake next time.

	87.
	Student will demonstrate knowledge of facilitation and de-briefing techniques
	HDF 417
	Clara Barton Camp Senior Program Director
	Facilitation and de-briefing is an opportunity to talk and reflect about an experience while making it meaningful by identifying what people learn about themselves and others.  De-briefing usually takes place after the completion of a group activity.  As a facilitator, one must be prepared to lead a meaningful, pre-planned discussion among the group.  In result of a thought-out de-briefing, the group members should be able to generate their own ideas and produce discussion themselves.

	88.
	Student will demonstrate proficiency of facilitation and de-briefing techniques
	HDF 417
	Clara Barton Camp Senior Program Director
	Before the campers go to sleep, the counselors facilitate a discussion called bedtime routine.  Bedtime routine can be a number of de-briefing routines.  One of my favorite bedtime routines is called high/low.  Each camper gets to express the low and high of their day.  This is a great de-briefing technique because it gives the campers the opportunity to express their feelings, start conversation on their own, and bond with one another about the experiences they are sharing.  It also gives me and my co-counselors a chance to discover what the girls are enjoying about camp and what things we may need to work on or improve to ensure their ultimate experience at camp.

	89.
	Student will show knowledge of organizing meetings / setting agendas / and leading meetings


	HDF 415
	HDF 190 Peer Mentor
	In order to organize a meeting you need to have a set plan of action.  A part of that action is to set an agenda of what will be discussed and reviewed at the meeting.  The agenda should range from attendance, recent topics, to the most important issues concerning the organization or group at the time.  The meeting should be scheduled at a routine time, which every member can meet at the same time, from week to week to create a permanent schedule.  The leader of the meetings should announce each topic on the agenda and run the meeting.  He or she should keep order by setting the atmosphere by the tone of their voice and the position in which they are structured.

	90.
	Student will describe personal examples of organizing meetings / setting agendas / leading meetings


	HDF 415

WRT 104
	WRT 104 Group Project
	In my WRT 104 course I had a group project with three other girls where I was the secretary or leader.  I set up a guideline sheet which showed the group when certain deadlines needed to be met.  In order to meet these deadlines I scheduled numerous group meetings which were devoted to a particular piece of the project.  At these meetings I either delegated different duties for each one of us to complete, instructed the steps we needed to take that day to complete the intended task, or briefly discuss the next piece of the project.  When finished the group meetings, the guidelines helped each individual keep on task with what piece was due next on the agenda.  

	91.
	Student will show knowledge of Parliamentary Procedure


	HDF 415
	HDF 190 Peer Mentor
	Parliamentary Procedure is the set of rules, ethics, and customs guiding meetings and other operations of clubs, organizations, and legislative bodies.  It is used to allow deliberation and discussion among questions or problems brought up within an organization in order to reach a common group decision.

	92.
	Student will show knowledge of techniques for working with difficult people
	HDF 190
	Applebee’s Employee
	Working as a waitress at Applebee’s can be very difficult and chaotic.  You never know what type of day your customer is having so you need to approach them with a positive attitude.  I know I would do my part as a waitress at all times.  I would walk up to a table, give them a smile, and be the best waitress I could be.  Although I would do the correct thing, not all customers respond to that.  One patron could be having a horrible day and just want you to get their meal out to them as quickly as you can.  Some customers do not give you the time of day and could be very rude.  I handle this with poise and brush it off.  You can not take it personally.  Being a waitress is a job and someone has to do it.  Why not do it with a smile on your face?

	93.
	Student will describe personal examples of using techniques to work effectively with difficult people
	HDF 190
	Phi Sigma Sigma Spring 2009 New Member Class
	Recently a new girl joined my sorority with whom I was not very friendly with in high school.  We were friends for years before we entered high school and it went all down hill from there.  She had always given me a hard time and is not a very nice person from past interaction.  Joining this sorority was a way I could make a life of my own away from people I knew in high school.  I was nervous about her joining because I didn’t know how things were going to be.  At first I did not want her to join what-so-ever.  Then I figured I should keep and open mind and give her the benefit of the doubt.  I thought maybe she had changed since high school.  It turns out that we are working to become friends again every day.

	94.
	Student will show knowledge of the stages of group development (Tuckman),  and be able to define / describe teambuilding, group maintenance, and closure in groups
	HDF 190
	HDF 190 Group Project
	As a group we started with the first stage of Tuckman’s Stages of Group Development, forming.  We came together as a group and realized that it was going to be a lot of work working together.  Next, through storming we had to think of ideas in which we wanted to do our project on.  We finally decided on using art to help disabled children grow.  Next was the stage of norming.  In norming we delegated tasks for each one of us to complete in order to get the job done.  Then we came to performing.  At this time we were able to same our project was complete and we could share ours with the rest of our Flite class.  Lastly we ended at adjourning.  In this final stage we were able to let go of this project and move on to our next task in FLITE.

	95.
	Student will describe personal examples of group development in use.
	HDF 190

COMM 100
	Communications 100 Group Project
	In my Communications 100 course I had a group skit to create demonstrating a particular type of communication style.  My group chose to demonstrate attachment styles which are the ways guardians and children communicate and the affects they have when children grow older.  Our group had to go through group development.  First we had to choose the communication topic to present.  Next, we had to figure out how to present it to the class.  After, we began working on sources for our information and creating our outline of how the presentation was going to run.  Then, we created our script and practiced repeatedly.  Finally we presented our skit to the class.

	96.
	Student will show knowledge of group dynamics and group roles
	HDF 190
	HDF 190 Group Project
	Through working in my group project in Flite, I have become very aware of group dynamics and group roles.  It was important that we find our own way of completing this project.  We tried a few methods but then realized that delegating tasks would be best.  We all chose what we thought we could do best.  In doing that, we would constantly check back with one another making sure that our work was sufficient enough.

	97.
	Student will describe personal examples of group dynamics and group roles
	HDF 190
	Phi Sigma Sigma New Member Period
	While in the process of the new member period, my pledge class and I had multiple tasks in which we had to do.  In order to complete these responsibilities we needed some sort of structure.  First, we needed two co-presidents considering one would not be enough to lead 38 new members.  One was myself and the other was my friend Alyssa.  Next, it was important that we have a secretary to take attendance at our meetings and take notes.  Then, a treasurer was chosen to look over our expenses.  Lastly, a few committees were developed for three specific jobs throughout the new member period.  Having all of these sub-groups helped us achieve our goals doing it as one and in an organized, productive method.

	98.
	Student will show knowledge of effective memberships skills in groups
	HDF 190
	The Leadership Institute 2008
	At one point during the retreat we had certain challenges that we had to complete as a team.  Particular membership skills had to be used.  First, I knew we all had to be cooperative of one another.  Next, we all had to listen to one another and take their ideas into consideration.  Also, we all had to have a common goal.  Lastly, we all had to have commitment to the common goal in order to achieve success.

	99.
	Student will describe personal examples of membership skills in use
	HDF 190
	Group discussion in Atrium
	One day in Flite both classes were combined.  We were discussing servant leadership and making the world a better place.  In my group we had to choose a problem that we thought needed to be fixed.  We chose obesity.  I thought we all worked as a team.  I contributed, was inclusive, and actively listened to each one of my group members to effectively come up with a resolution.

	100.
	Student will show knowledge of the Challenge and Support theory by Sanford, and its relationship to organizations


	HDF 417
	Clara Barton Camp Senior Program Director
	Sanford’s Theory of Challenge and Support displays that in order for growth to occur an individual must receive the correct amount of challenge and support for the task at hand.  If there is too much support, the individual will not learn what they need to in order to develop.  If there is too much challenge, one will become discouraged and possibly stop trying.  Its relationship to organizations, the theory clearly demonstrates the structure of hierarchy.  If there is too much support from the people highest in rank, then there is no room for the other members in the organization to grow so that one day they can lead the group to success.

	101.
	Student will describe personal examples of using the theory of Challenge and Support


	HDF 417
	Clara Barton Camp
	As a Senior Counselor in my cabin, it is my responsibility to be a role model to my co-counselors and campers and guide them through their experience at camp.  Throughout the summer I only gave as much help to the campers needed until they were able to carry on by themselves, and get the hang of camp.  For example, a camper came to me looking for help on how to handle a problem within the cabin between her and two other girls.  She wanted me to basically tell her what to do.  Rather than telling her what to do, I told her to think of ways she normally handles things at home with her friends.  She then started telling me the ways in which she handles disagreements at home.  From there, she did most of the thinking; I just played devil’s advocate.

	102.
	Student will show knowledge of the construction / elements of informative and persuasive speeches
	HDF 417
	Clara Barton Camp Senior Program Director
	An informative speech contains three main parts.  The first part is the introduction.  The introduction sets the tone of the entire speech.  It should get the audience’s attention, prove a thesis statement, and give a preview to the entire speech.  The second part of an informal speech is the body.  Within the body there should be the main ideas of the speech, organizational patterns, and references to outside sources of the topic.  Lastly, there is the conclusion of the speech.  The conclusion reinforces the thesis statement in the introduction, a review of the main points, and an effective closing statement.

	103.
	Student will demonstrate proficiency in informative and persuasive public speaking
	HDF 417
	Clara Barton Camp Senior Program Director
	When giving the opening/welcoming speech to my campers the first night at camp, it is just like giving an informative speech.  I talk to the girls like they are adults, because the girls like to be treated like adults.  In order to make my public speaking effective, my tone is stern but approachable.  I have eye contact with all of the girls, and I recognize that they are young ladies who want to be treated like adults.  I know my public speaking is effective because I have their full attention, along with responses when I ask questions.

	104.
	Student will show knowledge of planning and conducting interviews (as the interviewer)


	HDF 415
	HDF 190 Peer Mentor
	To plan to conduct an interview you should think of the purpose of the interview.  You should ask yourself what information you are trying to get out of the questions you are going to ask.  Once you discover this purpose, you can easily develop questions to ask the interviewee.  When conducting the interview, it is important to be calm and neutral to any answers given by the interviewee.  It is also important to use active listening skills in order to respect the person you are interviewing.

	105.
	Student will describe personal examples of planning and conducting interviews (as the interviewer)


	HDF 415
	German Tutor Interview
	For my German 102 course during Spring 2010, one of my assignments was to conduct an interview with one of the German tutors at URI.  Prior to having the actual interview, I had to think of what the purpose of the interview was.  I discovered that it was to improve the ability I could pronounce the German language, as well as listen to the tutor and understand the language.  After, to plan for the interview, I thought of the questions that I wanted to ask the tutor.  I wanted the questions to be harder than I had been learning so I could challenge myself to use and understand more difficult vocabulary.  When conducting the interview I spoke very clearly and began with the introductory questions.  Then I moved on to questions about the tutor’s personal life such as where she is from, age, and birthday.  Lastly, I posed questions about her beliefs, a few of her favorite things, and what she does on the weekends for fun.

	106.
	Student will show knowledge of preparing for and effective answers in interviews (as the interviewee)
	HDF 190
	SMILE Mentor Interview
	To get ready for a particular interview you should think of any possible question they are going to ask.  Most questions would be of certain scenarios that could occur or about your personality.  A good way to prepare is to have a peer ask you questions and have you answer them out loud.  You want to use effective words and makes sense of what you are saying.  Practice makes perfect.

	107.
	Student will describe personal examples of preparing for and being interviewed
	HDF 190
	SMILE Mentor Interview
	To get ready for my Smile interview, I was given a list of questions which I would be asked to answer at the time of the interview.  As the interviewee, I knew my answers had to be concise with meaning.  In order to prepare for the interview, I took one question at a time and thought of effective answers.  I did this by bulleting my main ideas and forming into my own way of talking rather than sounding like they were memorized.  I then had a peer ask me the questions multiple times over so I could practice verbally.

	108.
	Student will show knowledge of effective collaboration / coalition building


	HDF 415
	HDF 190 Peer Mentor
	When it t comes to collaboration/coalition building, there are multiple components that are taken into account to make it effective.  First, you need to know how to advocate your point of view without harming your group’s feelings.  Next, you should know how to listen to your peers so that you can empathize with them.  It is also important to know how to spot when a conversation gets emotional so you can make it safe again to continue meaningful dialogue.  Lastly, it is critical that within the group, a mutual purpose in defined in order to inspire action.  By inspiring the group to act, the tasks at hand will be completed and collaboration will be effective.

	109.
	Student will describe personal examples of working in collaborative /coalitions 


	HDF 415

CSV 302
	Greek 101 Mentor
	When I became a Greek 101 mentor I was paired with another individual within the Greek community to be my partner when we broke off into our smaller class sections.  In order to facilitate effective classes and conversation, we had to plan ahead.  This involved collaboration with each other and the other students in my CSV 302 course.  Each week was based on a different topic about being Greek.  My partner and I had to get together outside of the classroom to come up with how we wanted class to be.  For example, one week was on hazing which is a particularly difficult topic to discuss.  My partner and I decided to begin class with an ice breaker that eased up the atmosphere.  Then what we did, to consider all of the students and how comfortable they felt sharing their thoughts on hazing, was hand each student a note card and told them to write down a rumor or something they had heard about hazing.  My partner and I worked together to let them feel as comfortable as possible, so that they were able to write down exactly what they were thinking or feeling.  Once they did that, my partner and I were able to bounce off one another to create a successful discussion within the classroom with the Greek 101 students.

	110.
	Student will show knowledge of Intercultural communication
	HDF 417
	Clara Barton Camp Senior Program Director
	Intercultural communication is the interaction between people from different cultures and countries and how they behave, communicate, and perceive the world around them.  Intercultural communication deals with the connection between other cultures and their way of crossing paths with others.

	111.
	Student will demonstrate proficiency in intercultural communication
	HDF 417
	Clara Barton Camp Senior Program Director
	At camp there are counselors who come from many different countries and states across America.  We are placed in cabins with them in based on our age preference, not due to our ethnic or cultural backgrounds.  I was in a cabin with a girl from the Netherlands and another girl from Switzerland.  We all had to learn about and cope with one another’s different cultures in order to live together for two months of the summer.  We were all accepting and willing to communicate on a level in which we all understood.
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Leadership theory and practice


Communication


Group Development


Inclusion


Citizen Activist Skills
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3.  Broaden Your Perspectives…


    Understand others





Hierarchy of needs


Racial, cultural, gender, sexual orientation, religious, class, ability, etc. diversity and commonalities


Power, privilege, oppression, liberation; individual and institutional discrimination














2.  Lead Yourself





Time management


Organization


Self care


Self discipline


Perseverance


Develop and maintain family, interpersonal, and intimate relationships


Academic, social, personal goals and objectives
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